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INTRODUCTION
Job opportunities have in the recent past dwindled, and it is one thing that has become a nightmare to many governments due to unemployment rates. Some of these governments have been forced to admit that unemployment is a big issue, and even though they have been committed to solving it, they have asked many of their citizens to create employment for themselves (Appiah-Nimo et al., 2018). The government has acknowledged that it is only through entrepreneurship that more job opportunities can be created. Entrepreneurship has increasingly been recognized for its role in growing countries’ economies and creating jobs for the many unemployed youths. Besides, it has also been acknowledged for increasing the competitiveness of a region, country, or state (Van Stel et al., 2021). In all these, the consumers have had the last laugh since all these entrepreneurial aspects are aimed at making sure the lives of the end consumers are made easier and, in return, earn the trust and loyalty of the consumer. As such, entrepreneurship is more of a career opportunity, with new business startups coupled with increased job opportunities within the society. With the view of it being a catalyst to national welfare, entrepreneurship is increasingly gathering global interest in the education sector. Governments are urging tutors and professionals to incorporate entrepreneurial studies into every course to equip everyone: entrepreneurship education (EE).
Background on Entrepreneurship Education
Education is considered one of the key aspects vital in making an individual’s life meaningful and successful. Thus, every parent is usually required to take their children to school. The government, on its part, usually makes sure it facilitates the learning of children by providing a conducive learning environment and offering free education (Unterhalter, 2019). The hope is usually that these children will grow, be knowledgeable, and help develop the country through being employed. This is usually the dream of every child, but as they grow old, they usually realize that at the end of their educational journey, there is little to smile about courtesy of fewer job opportunities. To some extent, education, especially higher education, lost meaning since many who completed their university education or vocational training found themselves struggling through their career that was unfulfilling due to unemployment (Passaro et al., 2018). These troubles have been blamed on an education system that cared more about looks and less about life skills that help one survive if there are no employment opportunities.
Institute career intervention that triggers career development through exploration and reflection. The time as a student in higher education has always been identified as the opportune time by which a student can self-explore, change, and growth personally and career-wise. This thus usually presents a suitable time for the government or various stakeholders of education to arrange for activities that promote such aspects among the students (Kim and Kim, 2017). Through this career exploration, the student is better positioned to reflect on their capabilities and feel motivated to pursue them as part-time goals. EE is one of these career exploration interventions that presents students with the opportunity of career reflection.
As a career exploration intervention that enhances career development through career reflection, EE has several variations that differ in terms of objectives, content, assessments, target group, and pedagogies. Despite the differences and variations, all these EE aspects share a common denominator which is to introduce entrepreneurship into the educational setting (Nabi and Akhtar, 2021). The pedagogics that EE encompasses range from learning about entrepreneurship theoretically to experiential learning through entrepreneurship practice engagement. Thus, EE is more situated at the intersection of theoretical and practical learning. From a career developmental perspective, EE encourages students to use their other skills more than those normally in an education setting (Jana, 2020). Therefore, it serves as a space for career reflection where students explore and self-actualize themselves on matters of entrepreneurship and about their opportunities in future careers.
Thus as far as EE is concerned, the paper’s focus will be on EE’s impact on students’ intentions to start their venture in business. The number of entrepreneurial courses and programs worldwide and at all education levels is rapidly increasing, and thus, one must understand the effectiveness of these courses. As such, this research paper will aim to contribute to the knowledge development on the career impact of EE, focusing on its effects on how students reflect upon their success in life.
Problem Statement
By the year 2006, more than 2,000 entrepreneurship courses were offered in more than 1,600 universities scattered around the world. Many of these universities were based in the United States, and by 2016, the number had grown to over 3,000 institutions in the US alone (Barnard and Vanevenhoven, 2019). These data suggested that they were many higher education institutions offering entrepreneurial courses, thus begging the question of why the world is still grappling with the problem of unemployment. Studies have indicated that though there has been the existence of entrepreneurial courses in our institutions of higher learning, less has been done towards ensuring the effectiveness of EE.
The EE programs and courses are still regarded as recent innovations. Still, they require more research in terms of objectives, types, and outcomes to clarify how best to educate entrepreneurs (Samuel and Rahman, 2018). Thus, this paper will attempt to clarify the debate surrounding experiential learning capability in playing the role of forming entrepreneurial intentions and identify behaviors that may positively influence entrepreneurial intention.
As a learner-centered, activity-based approach, experiential learning has obtained recognition from many renowned researchers in the educational sector. The approach has been known to have somewhat replaced the traditional and ineffective teacher-centered approach. Besides the experiential approach, other approaches have been developed to help with the teaching of entrepreneurship (Sukavejworakit et al., 2018). Some of these approaches focus on reflective practice, action, design thinking, and contingency planning. Regarding the experiential learning approach, there has been insufficient research that has done it and its impact on entrepreneurial intention. Kolb’s model of Empirical Wisdom and Dewey’s concept of Reflective Thought and Action have been considered vital in learning about the experiential approach. The theories expound on the fundamental processes of learning with regard to how entrepreneurship education participants experience learning. Thus, using these theories, the paper will explore the key characteristics of entrepreneurship education based on experiential learning to analyze the significance of enhancing entrepreneurial intention.
Therefore, there is the need to address this gap that is in existence. The gap is significant to the academic discipline and area of practice to show that entrepreneurship education course characteristics may positively impact students’ intentions to start their ventures.
Objectives
The study’s main objective will be to advance theoretical discussion concerning the relationship between entrepreneurship courses and entrepreneurial intention and ultimately identify practical findings. The specific objectives include:
1. To determine which entrepreneurship education course characteristics may influence students to pursue their ventures.
2. To assess the influence of role models on entrepreneurial intention.
3. To assess the impact of entrepreneurial networks on entrepreneurial intention.
4. To ascertain the influence of business planning on entrepreneurial intention.
Research Questions
1. What are the entrepreneurial course characteristics that positively increase the intention of students to start their ventures?
2. What is the impact of role models on entrepreneurial intention?
3. What is the impact of entrepreneurial networks on entrepreneurial intention?
4. What is the impact of business planning activities on entrepreneurial intention?















LITERATURE REVIEW
Introduction
This section encompasses a review of the relevant literature on entrepreneurship education and its effect on entrepreneurial intention, thus answering the study’s research questions. The review includes key theories and three main areas of research: social cognitive theory, entrepreneurship research, experiential education, and other associated theories. The review starts with the definition of entrepreneurship then proceeds to research key information of entrepreneurship intention and entrepreneurship education.
Definition of Entrepreneurship
Different disciplines have varying opinions about the nature of entrepreneurship. The fields of sociology, finance, psychology, history, economics, anthropology, and other fields offer various concepts and unique terms of reference to describe entrepreneurship. Entrepreneurship is an ancient concept, and thus there are many studies, but there has never been a mutual agreement about a standard definition; each field or discipline defines it based on their concepts. Some define it as an activity that helps create and manage new, innovative, and unique organizations. Other researchers suggest that regardless of the field or discipline, any definition of entrepreneurship always overlaps several disciplines, which captures less. The overlapping only captures simple categorization based on the trait, behavioral and opportunity identification, thus offering no complete definition of entrepreneurship. Schumpeter defined an entrepreneur as an innovator who brings innovation in products, operation methods, new business models, new products, new sources, or new markets. Some also interpreted entrepreneurship based on the heterogeneity of tasks, including fundraising, sourcing, and starting a venture. There exist several definitions of entrepreneurship, and all of them recognize the aspect of creating business opportunities.
Three critical approaches to entrepreneurship have been identified in this literature. The first approach is focused on an entrepreneur’s personal traits such as motivation, focus, risk-taking capability, personality, and the locus of control. This approach is supported by a considerable number of researchers and exists a few strong arguments against it. The approach discusses entrepreneurship in terms of the high-taking propensity of stakeholders and the temperament trait as the measure of people’s inclination to engage in risky activity. This tendency very much relates to what entrepreneurial activity is all about as far as the risk component is concerned. Thus, if an individual possesses no risk-taking trait, then he or she should never be considered an entrepreneur. The argument is supported by many researchers who suggest that the trait approach fails to answer questions concerning who an entrepreneur is. Therefore, the trait approach cannot be effectively used in providing a comprehensive definition of entrepreneurship. The approach is a static model and does not help produce EE. The behavioral approach is the second approach that ascertains that behavior is of much significance than the other characteristics. This approach defines an entrepreneur as an individual who establishes an innovative business and then uses strategic management practices to manage it. Profit and growth is usually the driving force in these individuals. This approach ascertains that entrepreneurship is not a fixed feature, but it’s very flexible, thus allowing an individual to adapt and create an organization (Kobia and Sikalieh, 2010). Opportunity identification is the third approach that suggests that entrepreneurship is a field where various opportunities for future goods and services are explored. The approach emphasizes that entrepreneurs always explore opportunities with the objective of generating profits through the use of multiple resources. Thus, entrepreneurship encompasses an appropriate combination of an entrepreneurial person with various existing opportunities.
 	Based on the many definitions and approaches pegged on defining entrepreneurship, the paper deduced its definition of an entrepreneur. An entrepreneur is an individual who may have been impacted by EE and its characteristics, thus spurring the intent of starting their venture. Therefore, this research paper posits that to understand the effects of specific education components, it is vital that an individual design a practical entrepreneurship course or program. This is key since it helps provide students with a sense of the learning process and improve their understanding of entrepreneurship.
Entrepreneurship Education
For close to half a century now, entrepreneurship education has been growing impressively, and just in the distant past, entrepreneurship has been considered vital within business management education. Inasmuch as that is the case, there still has not been a mutual agreement concerning EE’s clear and concise definition. Some researchers have regarded EE as an educational phenomenon that educates students on starting a business and ultimately earns profits, thus contributing to economic development (Galvão et al., 2018). Others have regarded it as a programme where participants enhance their basic knowledge of start-ups and obtain the training to manage them successfully. They also suggest that it is simply an education that enhances innovation skills and creativity. EE teaches about the identification of business opportunities, appropriating resource allocation, and creating a new business. Just like entrepreneurship, EE is also embroiled with the issue of definition, but the common denominator for all existing definitions is that they all touch on the aspect of empowering and encouraging people to venture into their start-up businesses.  
Many countries around the world have identified EE as the key to solving the unemployment problem. EE has even been linked to JF Kennedy’s inaugural presidential speech that says, “ask not what the country can do for you but what you can do for your country.” University-level education has been identified as the critical area where the EE investments can be actualized but with an initial introduction at the high school and primary level. These initiatives have always created much interest in the exploration of the outcome of these efforts. In the recent past, EE has even caught the attention of public policymakers. The European Commission (EU) has recommended entrepreneurship as one of the critical areas for the lifelong learning sector. Even though the directive may still be at its formative stage, the impact is gradually being felt, and soon the EU member countries might reap the fruits of EE.
Education of economics and entrepreneurial business patterns for institutions and individual purposes have received much attention in recent decades. The focus of the attention has been inclined on new start-ups and orientations to entrepreneurial aspirations. The devotion has been to recognizing how entrepreneurship contributes to economic, societal development and how the universities enable the contribution. Despite all these, many debates still exist on entrepreneurship education precisely in the way that education affects intention. Studies have suggested that entrepreneurship is not intrinsic, and thus, through teaching and training, several facets of entrepreneurship can be developed. This fact is supported by other researchers who suggest that intentions are neither magic nor mysterious nor genetic or intrinsic; they can be taught and developed just like sciences. EE empowers an enterprise since education widens perspectives by empowering people to identify opportunities, gives sentiment autonomy and fearlessness, and empowers the acknowledgment of optional vocational alternatives. 
Through EE, an individual does get the opportunity of receiving appropriate learning that is crucial to setting up and maintaining the business. Thus, an entrepreneur is better positioned to engage with business and know best to confront an issue through EE.
Entrepreneurship Education Objectives and Teaching Methodologies
One aspect that is of greater advantage to entrepreneurship education is that its programmes are relevant to diverse target groups. These programmes focus on building entrepreneurial awareness among many who aspire to start their businesses and assist those who choose their career path for professional employment. These programmes suit the inexperienced students who are new to the world of enterprise, and they focus on developing entrepreneurial skills and assisting students in creating career options.
EE is today widely recognized globally, and it has been acknowledged EE for its roles and its targeted results in the maintenance of desired outcomes. The two methods used in teaching EE are traditional methods, also known as passive methods, and innovative or active methods (Olokundun et al., 2018). Formal lectures and innovative methods associated with supplementary action notes are examples of traditional methods. Studies suggest that formal lecture-based teaching method can be accomplished easily and is economical. Simulations, projects, business plan conception, and guest lectures can also be used. The active teaching methods include actual venturing into business, conducting field visits, workshops, and presentations, and they are usually more effective in learning. Therefore, researching how the methods of teaching EE can influence the intentions of participants to develop or venture into business is vital (Samuel and Rahman, 2018). The EE programmes can be categorized into those designed for practicing entrepreneurs and those teaching about entrepreneurship from an academic perspective. The teachers require a more interactive approach to teaching methods. Inasmuch as it has been argued that the most appropriate approach in tutoring EE programmes is lecturing along with the formulation of business strategies and case studies, other studies have argued that the methodology of tutoring is dependent on the course’s objective.
This study will be anchored on understanding EE’s objectives and role in influencing intention. The study’s objective suggests that teaching entrepreneurial awakening, attitudes, intentions, and instincts is critical. The study will only incorporate courses of twelve to sixteen weeks, all of which have similar objectives.

Entrepreneurship Education and its Impact
With regard to this research, intention has been chosen to measure the impact of four key elements of entrepreneurship courses that are delivered across twelve weeks.
Supply Model Pedagogy
This model is a teacher-centered approach; the teacher takes an active role in teaching. The learner’s only task is to remember and apply the knowledge in solving problems. The teaching mode used includes reading, listening, lecturing, or watching videos (Kleine et al., 2019). The outcome of the learning is assessed by testing the student’s knowledge retention.
Demand Model Pedagogy
This model is student-centered, and therefore, the student’s needs and expectations define their knowledge and content. Experimentation, exploration, and discussion are the key pedagogical methods in this model, coupled with other forms of adaptive elements (Kleine et al., 2019). With regard to EE, drafting a business plan can be considered an adaptive element and fits nicely into the demand-side model.
Competence Model Pedagogy
The model’s focus is on the interactions between the teacher and the student. The internal and the external factors play equal significance in terms of their impact on learning. The model amplifies the notion that teaching content needs to be primarily determined by issues that require solutions. In this model, tasks and issues in real life are assumed to be ill-defined, typically ambiguous or divergent; thus, there are usually no correct answers. This usually encourages the students to approach a task or an issue holistically and find practical solutions (O’Brien and Hamburg, 2019). The model usually emphasizes activities relating to communication, discussion, and production since skills such as social competence, research, and networking are required in solving an issue. Also, the model emphasizes authentic assessment strategies whereby a range of suggestions are used. This highlights the model’s significance at higher education levels and can be categorized as discursive, interactive, adaptive, and reflective.
Hybrid Model Pedagogy
The model mixes components from the supply and demand models. It does enhance the pedagogic approaches of the teacher by providing vast opportunities to the teachers and students (O’Brien and Hamburg, 2019). The model offers the opportunity of using a variety of styles, pedagogies, and content. The study will combine a hybrid model based on a demand and competence model.
Entrepreneurship and Experiential Learning Theories
The effectiveness of EE is usually anchored on a solid experiential component. Experiential learning is considered the most appropriate approach among the top entrepreneurship degree programmes. As in other fields, effective learning requires students to physically and intellectually engage in learning and reflect on their experiences (Morris, 2020). Thus entrepreneurship by the students is either learned through experiential activities such as business planning and interviews with the entrepreneurs. Multiple studies have suggested that using symbolic and real-life role models is vital in achieving effective entrepreneurial learning.
The participatory form of learning that involves learners in a range of mental processes to synthesize information in an active and immersive environment is regarded as experiential learning. In this learning, knowledge is created through the transformation experiences and reflection through a structured approach. The model is a holistic and dynamic experienced-based learning process, as seen in its theories.
David Kolb: Experience as a Source of Learning and Development
This theory does illuminate the basic learning process with regard to how EE participants experience it. This theory focuses on a four-stage cyclic model that is comprised of:
1. Concrete Learning (CE): Flexibility, readiness, and openness of a learner to adapt knowledge.
2. Reflective Observation (RO): in this stage, the main focus is the experience which aids in helping the student reflect (Morris, 2020).
3. Abstract Conceptualization (AC): Logic and ideas are correlated and linked to assumed observation during the RO stage.
4. Active Experimentation (AE): testing of theories so as to make valid assumptions or predictions.
These phases are critical in EE, and thus, they should all be applied in the routine learning process.
John Dewey and Reflective Thinking
This theory works effectively as long as things work constantly, but the only permanent thing is change that impacts habits that result in discomfort feelings. According to Dewey, standardized concepts and customary ways are usually developed by people to help them adapt to changing environments, and this usually incorporates the reflective thought process. Discomfort always gives rise to reflection when a situation that disturbs normal habits arises (Ord and Leather, 2017). This phase is usually experienced by EE students due to inexperience, leading them to adapt practices without a plan for further improvement. This, to the entrepreneurs, is not helpful. Second is defining the problem that helps an individual gain additional attention and self-analysis; the absence of a problem statement makes the research process haphazard. The third phase is on the conditions of a situation and the formation of the working hypothesis. The fourth phase involves reasoning in a narrower sense to develop a working hypothesis. Fifth is testing the hypothesis, and finally, in the sixth phase, a workable solution is achieved. The theory helps learners understand that there are a number of factors that directly affect learning and achievement. It also ascertains that students usually go through different phases and steps, and these phases are affected by different factors. 
The Study’s Chosen Entrepreneurship Education Characteristics
This study aims to have both theoretical advancement and practical relevance by studying the effect of entrepreneurship course characteristics on entrepreneurial intention. The course characteristics that influence entrepreneurial intention include prior intention, attitude, subjective norm, and perceived behavioral control. The courses that influence perceived behavioral control include role models, feedback, business planning, entrepreneurial networks, supportive infrastructure, and explorative and interactive elements (Ingalls et al., 2019). Regarding influence on the subjective norm, providing a platform to build an entrepreneurial network impacts the course characteristics and attitude; role models and practical experiences influence it. Understanding these characteristics is vital as far as determining if students bring a level of interest and set of expectations with them. They assess their influence on the outcome of the topic.



METHODOLOGY
The first section of the research methodology will be focused on the extant literature where the impact of EE and learning on entrepreneurial intention (EI) will be based on quantitative procedures. The study will be carried out in developed nations, and thus, it will have limited generalizability to the research context.
Research Approach and Design
The qualitative approach will not be appropriate in this research since the study will aim to develop a new theory for entrepreneurial education characteristics based on numerical data. Thus the quantitative approach will be the most applicable. The quantitative approach always focuses on measuring the aspects of a problem, and through a thorough examination of data, one can understand the generalizable results within a population. In this study, certain constructs for surveys will be implemented from earlier research. After developing a structured survey questionnaire, the piloting will be done with fifty study-active professionals to help establish content credibility. It will be critical to make sure that the surveyed questions are amended according to the feedback from the pilot respondents. The research questionnaire exercise will be completed in four months, and it will be conducted in classrooms during the academic term. The study will employ convenience sampling, which helps select respondents and apply a stratified random method.
Sample
Data will be collected from 10 colleges, five from London and five from New Delhi, and similar courses will be considered. A total of one thousand questionnaires will be distributed amongst these colleges. The stratified random sampling will be used in selecting colleges that offer courses of between 12 and 14 weeks in entrepreneurship. The five random colleges will be chosen from 26 universities that provide EE courses at the undergraduate level. The data will be accurately collected and recorded whereby pre-course and post-course questionnaires will be completed for each participant. In London, the sampling will be a bit complex due to the large number of colleges and universities that offer business courses and management, engineering, and technology, all of which have one module on EE. To get the five higher learning institutions, the study will focus on choosing courses that will impact becoming an entrepreneur.
Sample size
Even though only ten universities will be focused on, the student population will still be quite large, totaling about 10,000 final-year students. The study will thus collect data from the final year students to save on cost, time, and logistical constraints. From a population of 10,000, the minimum required representative sample size would be 370 with a confidence level of 95% and a margin error of 5%. The 1000 questionnaires that will be distributed will be pegged on reducing the likelihood of a low response rate, and as such, this will yield a sample of 754, which exceeded the 370 minimum mark but the number may still be reduced further due to some unforeseen errors. 
 







CONCLUSION
 	The role that entrepreneurship plays in a country or a region is usually one that cannot be underestimated. Education on the other hand also has paramount significance in the development of a nation and thus why institutions of higher learning are paying much attention in promoting entrepreneurship education programmes. A wide range of entrepreneurial programmes are today being offered at numerous levels of the education system yet there is still that can be praised from these initiatives. Unemployment has remained to be a thorn on the flesh for many governments. As such, this prompts the need to study the effectiveness of EE with regard to people’s intention to develop their businesses thus providing a good indicator for future entrepreneurial behavior. The study will therefore focus on assessing the impact of EE programmes on intention. 
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